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ABSTRACT 
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conceives ideas differently because he perceives his environment 
differently. An inductive method of studying man throughout time and 
around the world is employed. The skill objectives include* 1) skill 
in locating, appraising, and interpreting data concerning social 
problems; 2) ability to organize data obtained through research, 
listening, and observing; 3) ability to express himself orally, in 
writing, and graphically; 4) anility to participate effectively in 
groups; and, 5) ability to use critical and reflective thinking in 
problem solving. The attitudinal objectives are: 1) respect for the 
worth and dignity of every individual; 2) social and civic 
responsibility; and, 3 ■ respect for lav and legal process. Guides for 
each of four units contain: an outline of content and purpose, 
cognitive and affective objectives, suggested learning activities, a 
bibliography of multimedia materials, and a student bibliography. SO 
000 859 describes the project that developed tnis guide. (SBE) 
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Pauline Lovett 



PREFACE 



This resource guide represents, partially, the results of approximately four yenrs work by a group of 
Dearborn junior high school social studies teachers, librarians, and members of the Dearborn Public 
School's Division of Instruction staff. The project vas begun by a small group of teachers from three of 
the school system's nine junior high schools. Their objective vas to devise a different kind of social 
studies program for their seventh and eighth grade students, The programs' content and the activities to 
be engaged in by the students vould be based upon the needs and interests of young adolescents in today's 
society. 

For more than a year the group vorked diligently, outlining the program, spelling out the program 
objectives* and planning learning activities. The latter they tried out in their classes. Although 
granted some released time and some summer workshop time for their work, they were handicapped by limited 
group membership and the difficulty of obtaining learning materials suited both to the abilities of the 
students and to the Project goals. In an effort to obtain some additional help, an application vas made 
to the United States Office of Education for a ''mini -g rant ", 

In June, 1969# a grant vas approved in the Small Research Program of the Office of Education, With the 
help of this grant and vith increased support from the Division of Instruction, Dearborn Public Schools, 
the work of the group vas accelerated. The number of participating members vas increased and additional 
funds vere provided to obtain needed learning materials. The number of released time am’, sunsner workshop 
group sessions vere increased substantially. 

With this encouragement it vas possible to develop and use this seventh grade course on an actir n-research 
basl* during ; he school year 1969-70, This resource guide is an expanded and revised version of the work 
copy used at that time. 

The Project group also developed a work copy of the resource guide for the eighth grade course, "The Nature 
of the Individual and Hi? Poles In Society", It is being used on an action-research basis during this 
1970-71 school year. Based upon this experience a revised and expanded version of the guide will be pub- 
lished following the close of school in Juno, 1971. 
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GRADE SEVEN 

THE NATURE OF THE INDIVIDUAL AND HIS CONFLICTS 
FOREWORD 

This is the first of a tvo year sequence of social studies courses for the Junior high school. The develop- 
ment of the program and the teacher's resource guides for it vas largely the vork of a group of Dearborn 
Junior high school social studies teachers. The Project vas Jointly sponsored by the Office of Education, 
United States Department of Health, Education, ind V’elfare and the Division of Instruction, Dearborn Public 
Schools. A teacher' 8 resource guide for the eighth grade course, "The N iture of the Individual and His 
Roles in Society," Is a separate publication. 

This Resource Guide consists of* An INTRODUCTION TO THE COURSE AND THE COURSE OBJECTIVES 

An INTRODUCTION TO OURSELVES 
Unit I - KAN’S PLACE IN HIS GROUP 

Unit II - THE ORIGIN AND PHYSICAL DEVELOPMENT OF MAN 
Unit lit - MAN AND HIS CONFLICTS 

The last part of each unit consists of a STUDENT BIBLIOGRAPHY. This should “be reproduced and distributed to 
the Btudents as the unit is studied. 

Before beginning the course the teacher should read carefully the "introduction to the Course" and the "Course 
Objectives". This vill acquaint him vith the general nature of the course content; vith the kinds of behavior 
changes that the student should experience; and vhat should be expected of the student who achieves the desire 
change in behavior. 

The "Introduction to Ourselves" is suggested as a vay of introducing the members of the class to one another. 
TMe is desirable since the usual seventh grade clsss is composed of students vho have previously attended a 
number of different elementary schools and so are not acquainted vith one another. It vill also serve to 
alert the group to the nature of the studies to be carried on during the year. 

While the units "Kan's Place in His Group" and "The Origin and Physical Development of Man" are numbered re- 
spectively I and II, they do not necessarily need to be studied in this sequence. Both are designed to develo; 
the basic understanding of man the social being. In Unit I the emphasis is upon the psychological end socio- 
logical aspects of man vhlle in Unit II it is upon the physiological. The tvo unitj reinforce each other 
and so, depending upon class interest and the availability of materials. Unit II could be studied first and 
Unit I second. Unit III should alvays be the culminating unit. 

Before beginning the study of the units the teacher should exercise his Judgement of determining hov much 
time should be allotted to each. While each unit has a number of suggested initiatory, developmental, and 
culmir.ating activities numbered sequentially, and vhich, ir. most cases, should probably be used in sequence, 
the teacher should use his cvn Judgement in determining the sequence to be folloved and the number of 
activities to be used. 
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GRADE SEVEN 

THE NATURE OF THE INDIVIDUAL AND HIS CONFLICTS 
INTRODUCTION TO COURSE 



In grade seven, this course is designed to focus on the individual ar.d the kinds of conflicts vith which he 
is confronted* The individual will develop an understanding of his physical self and of the nature and 
qualities of appropriate human behavior in a social context. He will understand that each individual, because 
of his unique biological - psychological - sociological configuration conceives ideas differently because he 
perceives his environment differently. At the same time he vill understand that such perceptual differences 
are a major cause of conflicts and that the resolution of these conflicts must be accommodated by means 
acceptable to the dynamic society of which he is a part. 

Ar. inductive method of studying man and his conflicts from the immediate to the remote through time and 
around the world will be employed. 



COURSE OBJECTT/ES 



UNDERSTANDINGS 

1. UNDERSTAND THE NATURE OF SELF AND ONE’S INTERACTION WITH OTHERS* 

The student who has this understanding can ; 

1.1 explain the basic physiological characteristics of manl 

1.2 explain the basic psychological characteristics of mans 

1.3 discuss the uniqueness of man; 

1.4 explain the concept of H race M J 

1.5 explain the conflicts vhlcn exist In man. 

2. UNDERSTAND THE NATURE OF GROUP LIVING. 

The student who has this understanding can : 

2.1 explain the basic needs of man (survival, security, growth, recognition, response); 

2.2 explain the need for group living; 

2.3 discuss the uniqueness of groups; 

2.4 discuss the conflicts which derive from group living. 
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3. UNDERSTAND THE ORIGIN, EXPRESSION, AND RESOLUTION OF CONFLICT. 

The student who has this understanding can: 

3.1 explain the origins of conflict; 

3.2 discuss the expiessicns of conflict; 

3*3 cite examples of the resolutions of conflict. 

4. UNDERSTAND TKE NATURE OF REFLECTIVE AND CRITICAL THINKING IN THE AREA OF PERSONAL AND SOCIAL PROBLEMS. 
The student vho has this understanding can : 

4.1 explain and discuss the process of critical thinking in its application of the solution of 
personal and social problems; 

4.2 discuss the difficulty of using this process in the solution of personal and social problems. 



SKILLS OR ABILITIES 

1. SKILL IN LOCATING, APPRAISING, AND INTERPRETING DATA CONCERNING MAN AND SOCIAL PROBLEMS. 

The st udent vho has this ability can t 

1.1 use the bibliographical resources of the library to locate sources of information; 

1.2 extract desired information from standard reference works using tables of contents, glossarled , 
and indexes; 

1.3 read and interpret graphic presentations in the form of maps, graphs, charts, and pictures: 

1.4 distinguish between fact end fiction, fact and opinion; 

1.5 compare information from diverse sources and select that which Is more acceptable. 

2. ABILITY TO ORGANIZE DATA OBTAINED THROUGH RESEARCH, LISTENING, AND OBSERVING. 

The student vho has this abilit y can : 

2.1 tike notes on material read, record source by author, title, page; 

2.2 make simple outlines of material read, using correct outline form; 

2.3 prepare a bibliography and glossaiy; 

2.4 listen attentively and take notes on pertinent deuiils. 
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3. ABILITY TO EXPRESS HIMSELF ORATLY, IN WRITING, AND GRAPHICALLY. 

The student who has this ability can : 

3.1 write with clarity and exactness using standard English; 

3.2 speak with accuracy and poise, use notes in oral reports, and speak in sentences; 

3.3 prepare or select suitable graphic materials to support or clarify an oral or written 
presentation. 

4. ABILITY TO PARTICIPATE EFFECTIVELY IN GROUPS. 

The student who has this ability can : 

4.1 use democratic procedures In planning and working; 

4.2 accept the role of leadex or follower as the situation requires; 

4.3 work independently when necessary in support of group goals; 

4.4 use the rules of parliamentary procedure when needed. 

5. ABILITY TO USE CRITICAL AND REFLECTIVE THINKING IN PROBLEMS INVOLVING SOCIAL ISSUES. 

The student who has this abilit y can : 

5.1 recognize and state the problem or iscue under consideration; 

5.2 plan the procedure to be followed in attacking the problem or issue; 

5.3 locate, gather, evaluate, and organize pertinent information; 

5.4 sumnarize and draw tentative conclusions based on evidence; 

5.5 recognise the necessity for changing conclusions reached when new evidence warrants. 



ATTITUDES 

1. ATTITUDE OF RESPECT FOR THE WORTH AND DIGNITY OF EYERY INDIVIDUAL AS A HUMAN BEING. 

The student who has this attitude will : 

1.1 be courteous, considering the opinions of others even when in disagreement; 

1.2 display empathy toward others; 

1.3 evaluate human achievement on criteria other than merely materialistic or ca petltlve success 

1.4 refrain from using epithets and other derogatory terms in referring to other races and people 
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2 . ATTITUDE OF SOCIAL AND CIVIC RESPONSIBILITY « 

The student who has this attitude will l 

2.1 assume responsibility for his conduct in and around the school with a minimum of supervision 

2.2 voluntarily participate in non-cirricular school activities; 

2.3 contribute his services to projects for the bettement of hie school and community. 

3* ATTITUDE OF RESPECT FOR LAW AND LEGAL PROCESS* 

The student who has this atti t ude will ; 

3.1 obey school laws and ru* js, using democratic procedures when change seems desirable, and 
encouraging others to do the same; 

3.2 recognize the differing corcepts of authority and legal process. 
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INTRODUCTION TO OURSELVES 



PURPOSE 



This course should begin vith r j; examination of tho ethnology of the class through a series of activities 
designed to introduce the members to one another. Inese activities will also help to develop the under- 
standing that human beings have some basic similarities as veil as many individual differences. They vill 
J .80 serve to alert the group to the nature of the studies they vill be engaged in during the year. 



INITIATORY ACTIVITY 



Who Am I : 

1. After calling role, the teacher should introduce himself and explain the basic materials required 
for the course. 

2. Aliev each studert 5 minutes to interviev a classmate seated beside him. Have him look fcr the 
folloving informations 

2.1 Names - firsc and last 

2.2 Last school attended 

2.3 Interests and activities 
2.1* Nicknames 

2.5 Number of brothers and sisters 

2.6 Travels 

2.7 Anything interesting about his family or himself 

Have the students understand before they begin their intervieva that they vill be asked to introduce 
the person vhom they have intervleved to the class. 

3. Hav* each student stand and introduce to the class the peri on vhom he has intervieved. He should 
tell the class the things vhich he found out about that peison as a part of the introduction. 

Have the students understand before the introductions begin that they vill be asked to remember 
and name as many of their classmates is possible. 
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U • Select a student and have him nam> as many people as he can. When a student 1 s name is missed, have 
his name reconfirmed, Once a student has named as ncny as he cen, select another student to do the 
same thing* This activity should he repeated each day for a few days until the students know all 
names. 

5. Have each student place on the board his preferred first name and his last name for the purpose of 
a class spelling list. 



DEVELOPMENTAL ACTIVITIES 



1. Class discussion - the purpose of which is :,o lay the groundwork for understanding ethnology, 
nationality, and race, by examining the physical tra5 cs and national origins of the members of 
the class, 

1.1 Quest ion a for stimulating discussion; 

1.1 l Are all people in this room the same ? 

1 , \2 What are some of the similarities ? (Look for such things as sex, race, general 
colorations, and physical shapes and organs of the body.) 

1.13 What a re f oc e of the differences ? (Look for such things as siie, shape, mentalities, 
TnteFests, “fingerprints , hair texture, etc.) 

1«)4 Can you account for these differences ? (In all probability the students cannot answer 
this question. For this reason, it should be left c pen with the understanding that 
one of the purposes of this course is to explore answers to this question.) 

1.2 Conclude the discussion with an explanation that the purpose of the course Is to study physical 
man in order to better understand hov and why ve have many similarities, yet each of us is 
unique. 

(Elicit from the cla's meanings of vnique differences and similarities. ) 

2. Assign a bulletin board map shoving locations of the nationality backgrounds of the students In 
the class. Have each student research his own nationality background. Also, have him find the 
national origin of his family nsme (patrilineal). 

3. Conduct a claES cejcus in erder to find out hov many people have: blue eyes, blond hair, black 

hair, etc 
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3.1 Review the similarities and differences of class members. 



3.2 Raise the question: Does this class represent a fair cross section of all people through - 
out the world ? (Illustrate meaning of cross section, using the United Nations as an example.) 

4. For the purpose of identifying both social and physical differences among people throughout the 

world, have the students read pp. 1-3 in Accepting the Selves cf Othe rs by Leonard S. Kenvorthy. 1 

4.1 From the article have the students make a li3t of the 6 major reasons given as to why 
we (the class) are not representative of a cross section of the world's population. 

4.2 Assign a bar graph to show comparative populations of the United States and the rest of the 
world. 

4.3 Have each student make a world map showing the placement and extent of the primary racial 
groups In the world. 

4.4 Elicit from the class the main idea that Mr. Xenworthy is trying to develop in the section 
dealing with lace, ( r Most of u.i in the United States are going to have to learn to live 
as a white minority in a nonwhite world,") 

4.5 Based upon the preceding discussion, have each student individually title and caption 
his own map. 

4.6 discuss the remainder of the article highlighting the ideas we need to understand which are 
brought out in each of the 6 headings. 



1 - Childhood Education reprint. Vorld Affairs Materials , Brooklyn College, Brooklyn, New York 11210 



i.e., urbanisation versus village life 
poverty versus affluence 
Christian versus Ncn-Christian 
capitalism versus socialism 



Warning! The nature of any one of these 



subjects could allow th* pur- 
pose of tne activity to become 
lost if dealt with too exten- 
sively at this time. 
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CULMINATING ACTIVITY 



Summarise for the class the following: 

Ve hare now established that people are different in many ways, both physically and socially. 
We hare also found that there are some similarities. The purpose, from this point on, Is to 
examine In some depth the reasons for man* s physical similarities and differences rnd his 
capabilities which make him superior to other forms of animal life. 



Reading for Teachers: 

INTRODUCING CHILDREN TO THE WORLD IN ELEMENTARY AND JUNIOR HIGH SCHOOLS 
Kenvorthy, L. S. - Harper and Rov, EvaDSton, Illinois, 1956 



9 - Many Countries and Cultures 

10 - World of Poverty and Plenty 

11 - Mfny forms of Urvcrnment 

12 - Religion and V due System 

13 - World of Conflict and Cooperation 



Thapters; 8 - Interdependent World 
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UNIT ONE 



KAN’S PLACE IN HIS CROUP 
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UNIT I - MAN’S PLACE IN HIS GROUP 



UNIT PURPOSE 

This unit seeks to make each individual aware that man is a social being who seeks a place in Ms group. 

It will help him understand the nature of his emotions, attitudes, and abilities. It is Important that 
he knows hov these factors affect his relations in the group and the ways in which he learns. These under 
standings are essential to the final unit on conflict and to the achievement of the course objectives. 



UNIT OBJECTIVES 



UNDERSTANDINGS 



1, THE NATURE OF THE FACTORS WHICH AFFECT THE WAY THE INDIVIDUAL RELATES TO HIS GROUP. 

The student who has this understanding can : 

1.1 explain the ways in which an Individual’s attitude determines his role In Ms group. 

1.2 di 6cus8 emotions and the impoitance of their effecl on the individual in group living. 

1.3 discuss the importance of communicat ion in relating effectively to others. 

2, THE WAYS IN WHICH AN INDIVIDUAL LEARNS ABOUT HIMSELF AND OTHERS. 

The student who has this understanding can: 

2.1 discuss the nature of the learning process. 

2.2 illustrate the influence of emotions, attitudes, and abilities upon the individual’s 
reactions to stimuli and upon his perception of it* 

2.3 explain the reasons why individuals differ in their development of concepts and Inter- 
pretation in reaction to stimuli, i.e* f different values, beliefs, interests, knowlelge, 
experiences, 

ABILITIF5 

1. TO LOCATE AND USE SOURCES OF INFORMATION ABOUT HUMAN BEHAVIOR AND GROUP PROCESSES. 

The student who has this ability ca n; 

1.1 use the library card catalogue, the Reader's Guide, bibliographies and similar aids in locating 
sources of information. 

use such basic sources of information as almanacs, atlases, and encyclopedias. 

I ;D 1/^ us€ the table of contents, glossary, and index of reference works. 
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2. TO USE CRITICAL AND REFLECTIVE THINKING IN THE AREA OF PERSO .AL AND GROUP RELATIONS. 

The student who has this ability cani 

2.1 recognize and state a problem existing in personal and group relations. 

2.2 analyze the factors vhich cause the problem to exist in personal and group relations. 

2.3 present a solution, or alternate solutions, to such problems. 

3. TO PARTICIPATE EFFECTIVELY IN GROUP SITUATIONS, 

The student who has this ability con i 

3*1 use democratic procedures when planning and working in group situations. 

3*2 assume responsibility as a group member for his share in the attainment of the £roup goals. 

3*3 in group discussions, formal or informal, follow the rule of order or of politeness indicated 
by the nature of the discussion. 

4. PREPARE WELL ORGANIZED ORAL OR WRITTEN PRESENTATIONS. 

Tne student who has this ability can : 

4.1 prepare an outline of the presentation he plans to make based on th*. materials he has collected 
and evaluated* 

4.2 select and use graphic materials and statistics when needed to clarify his presentation. 

4*3 use standard English in making his presentation. 

4.4 base his conclusions on evidence. 

ATTITUDES 

1. OF WILLINGNESS TO ANALYZE HIS PERSONAL CHARACTERISTICS AND MODIFY THOSE WHICH ADVERSELY AFFECT HIS 
REIATI0N3 WITH THE GROUP* 

The student vbo has this attitude will : 

1.1 recognize that his personal attitudes toward himself and others influences his role in a group. 

1.2 recognize emotional behavior as a factor in determining his personality* 

1.3 recognize the importance of ccomunication in his relationship-? with others. 

1.4 display empathy toward others. 
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2. OF WILLINGNESS TO EXPLORE THE WAYS MAN LEARNS. 
The student who has this attitude will; 



2.1 recognize that learning is a total life experience. 

2.2 examine his own learning habits and attempt to modify them. 

2.3 respect the value of learning in his life. 

2.4 accept learning as an important factor in the development of his personality an d 
the motivation of his behavior. 

3. OF RESPECT FOR THE WORTH AND DIGNITY OF EVERY INDIVIDUAL AS A HUMAN BEING, 

The student who has this attitude will? 



3.1 



3.2 

3.3 



accept differences in others arising out of racial backgrounds without labeling them inferior 
or backward, 

be courteous in his relations with his peers, particularly durin* discussions 

refrain fw using epithet, and ether d^rogaio^ tens, In^mng tO etLr ^es end people. 
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MAN'S PLACE IN HIS GROUP 



UNIT OUTLINE 



I* Ways To Gat Along II. '/ays to Learn 

A. Attitudes A, Controversial theories 



1. Toward hirru elf 


1 . 


Inctinct 


2, Toward others 


2. 


Inheritance 


3. Behavioral attitudes 


3. 


Conditioning 


a. Verbal Expressions 


k . 


Experience 


b. Physical Expressions 




B. One 


Theory of Learning 


Emotions 




1 . 


Sensation or experience (Stimula- 


1. Most Common Types 




tion as received) 


e« Fear 




a. Sight 


b. Kate 




b. Hearing 


c. Love (affection) 




c. Taste 


d. Anxiety 




d. Touun 


e« Jealousy 




e. Smell 


2 « Role 


2 . 


Perception - greatest area of 


a* Personality 




difficulty (Stimulation as 


b. Physiological responses 




organized) 


c. Varying Responses from society to society 


d. Acceptable ways to deal with emotions in 


3. 


Concept development (Stimula- 


each society. 




tion as integrated) 


Cocanvuii cation 


k. 


Interpretation (Stimulation 


1. Language 




as associated and meaning 
transformed) 


2. Coczoon background 
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UNIT I - INITIATORY ACTIVITIES 



BASIC RE/ DING - STUDENT 

McBain, THE SCIENCE OF OURSELVES. 
Frotnan, Robert, THE OR FAT REACHING OUT: 
HOW LIVING BEINGS COMMUNICATE. 

SUP?LIXENTAR Y READING - TEACHER 

Ginott, Haim G., BETWEEN PARENT 
AND TEENAGER. 

BACKGROUND LISTENING AND VIEWING 

Film: STEPS TOWARD MATURITY AND 

HEALTH, 12 minutes, Disney, 

Color , 



BASIC UNDERSTANDINGS 

KNOWLEDGE 

1. There are many factors which affect 
the way man gets along in his group. 

2* There are different vays in which 
an individual learns. 

SKILLS AND ABILITIES 

1. Note taking 

2. Book reviewing 

ATTITUDES 

1. Willingness to accept factors which 
affect hiB role in a group. 

2. Willingness to explore the vays man 
learns . 



SUGGESTED STUDENT ACTIVITIES 



1. Give each student a Self-Evaluation Form (see page 11). Instruct the class to follow the directions 
explicitly. Inform thrm that each is to keep his copy in his notebook and thrt no one else will see 
it. It will be used by the student at the end of the unit (See Evaluating Activity, page *43.) 



2. Teacher should introduce "Student Bibliography" calling attention to purpose and arrangement. This 
ia a unit on theories and learning; therefore, the teacher should introduce at this tire the work 
on "selecting, previewing and reviewing" a book (see pages 13 and ll*). These three ideas should 
give their user the ability to find books which they nay enjoy; easily and quickly to keep track of 
the main characters and plsces; and to recall information. 



3. Using the inductive methods (inquiry approach) place the following questions on the board. (These 
questions represent the goals of the unit, and they should function to stimulate thinking ai'd 
preliminary discussion.) Be sure to have the student place the questions in his notebook, since 
they will serve as long terra goals for the unit. 
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3 * 1 What clu is in a person's behavior let you know whether or net you sre accepted by othe rs ? 

(wtlk away, do not talk with, facial expressions, tone of voice) 

3*2 How do you learn ? (instinct, inheritance, experience) 

3*3 What social science deals with the study of human and animal behavior ? (psychology: develop 

the origin of the word from Greek Mythology the story of Psyche and Cupid + ology) , 

3 . 4 Read and discuss McBaln, THE SCIENCE OF OURSELVES, Chapter 10. 



4. Show the film: STEPS TOWARDS MATURITY AND HEALTH. Before viewing the film place on the board the 

following questions and have the student record them in his notebook. 

4 .1 What is Mr. Disney’s main idea in this film ? (accepting responsibility for yourself). 

4.2 How doeT he support his Idea ? (He shows the physical, emotional, and social factors whici 
affect man 1 s relationships with others.) 

4.3 Do es ever y individual develop physically, emotionally, and socially at the same rate ? (No) 

4.4 How do people know that you are grown up ? (Your ability to assume responsibility for your 
own life and acts). 

Have the students select words which they feel should become a part of a glossary, (ex. social 
growth) 

6, Read page l4l in THE GREAT REACHING OUT, and discuss the following ideas: 

6.1 Why is reading not always a good way to conmunicate ? (All people do not read well) 

6.2 How can learning bt exciting ? (teaching machines, animated drawings, field trips, experiences) 
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SELF - EVALUATION FORM 

GIRL BOY DATE 



CLASS TEACHER 

If the statement describes hov you usually feel, put a cheek in the column 
"LIKE ME". If the statement does not describe how you usually feel, put a check 
in the column "UNLIKE ME" * 

There are no right or wrong answers* 

EXAMPLE: I’m a hard vorker. 



1. I spend a lot of time day-dreaming. 

2. I’m pretty aure of myself* 

Note to teacher: complete the chart with the following statements: 

3. I often wish I were someone else. 

4. I'm easy to like. 

5. Mv parents and I have a lot of fun together. 

6. I never worry about anything. 

7. I find it very hard to talk in front of the class. 

8. I wish I ver;: younger. 

9. There are lots of things about myself I'd change if I could. 

10. I can make up ny mind without too much trouble. 

11. I’m a lot of fun to be with. 

12. I get upset easily at home. 

13. I always do the right thing. 

14. I f m proud of my school work. 

15. Someone always has to tell me vhat to do. 

16. It takes me a long time to get used to anything new. 

17. I'm often sorry for things I do. 

18. I'm popular with kids my own age. 

19* My parents usually consider my feelings. 

20. l\ never unhappy. 

21. I give in very easily* 

22. I'm doing the best work I can. 

23. I can usually take care of myself. 

2^. I'm pretty happy. 



LIKE ME 
X 



UNLIKE ME 



‘l K 



25. I would rather play with children younger than I. 

26. My parents expect too much of me* 

27* I like everyone I know. 

28. I like to be called on in class. 

29. I understand myeelf . 

30. It's pretty tough co be me. 

31. Things are all mixed up in my life. 

32. Kids usually follow my ideas. 

33* No one pays much attention to me at home. 

34. I never get scolded. 

35. I'm not doing as well in school as I'd like to. 

36. I can make up my mind and stick to it. 

37* I don't really like my sex. 

38. I have a low opinion of myself. 

39* I don't like to be with other people. 

40. There are many times when I'd like to leave home. 

41. I'm never shy. 

42. I often feel upset in school. 

43. I often feel ashamed of myself. 

44. I'm not as nice looking as most people. 

45. If I have something to say, I usually say it. 

46. My parents understand me. 

47. Kids pick on me very often. 

48. X always tell the truth. 

49. My teacher makes me feel I'm not good enough. 

50. I don't care what happens to me. 

51. I'm a failure. 

52. I gjt upset easily when I'm scolded. 

53. Most people are better liked than I am. 

54. I usually feel as though my parents are pushing me. 
55* I always know what to do to people. 

56. I often get discouraged in school. 

57. Things ususlly don't bother me. 

58. I can't be depended upon. 



2 c o 



The following three outlines for Selecting, Previewing, and Reviewing a book should be reproduced 
separately. Each should have at the top, spaces for Name, Crade, and Date. 
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SELECTING A BOOK 

I* Take about three books to a library table for examination instead of examining them at the shelves. 

A, Select novels by author or from a source list. 

1. Best seller lists. 

2. Lists from teacher. 

3. Suggestions from librarian: 

a. of resource lists. 

b, of a particular book or books. 

B. Select Biographies and other non-fiction books by topic and author. (When in doubt, ask.) 
il . Examine each book briefly, d^u r t rush. 

A. Read the book Jacket. 

B. Read the preface. 

C. Choose some pages at random and read them. 

1. reading three consecutive pagee at the beginning of the book, 

2. chousing and reading three consecutive pages in the middle of the book, 

3. reading three consecutive pages in the last third of the book but not the last three pages. 
II. Make your decision. 

A. Select one book and return the others, or 

B. return all three and select three more to examine. 



PREVIEWING THE SELECTED BOOK 



I. 



II. 



Make a list of proper names by scanning pages. 

A. Scanning is Just looking, not reading* 

2, Write names of people and places on a sheet of paper. 

On your list, star names which reappear throughout the book. These will be major characters. 

A. Spend about ten or fifteen minutes in preview for every two hundred pages in the book. 

* A *'oid reading the last chapter of a novel. 
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REVIEWING THE SELECTED BOOK 



I* Read the first chapter slowly and carefully. 

II. Proceed through the rest of the book as rapidly as you csn without feeling prestured. 

A. Don't stop to take notes. 

B. Reac' as much as you can at one sitting, 

C. If you can’t finish at one sitting, attempt to identify some names on preview 
sheet before continuing again, 

1, Try to continue again within 24 hours if possible. 

2, A week is the maximum for any book. 

[II. Write general impression in brief, note-form when you finish the book, 

A. Sometimes a single comment about a point to remember will recall further information later. 

B. Write notes on a sheet or sheets of paper, not cards. Leave ample space between comments, 

C, About 24 hours later, re-examine notes, You'll usually find i.-'ore detail recalled at this time. 

D, Add to notes. 

IV. Re-examine any chapters that were not easily understood. 

A. Examine for specific information. 

B. Clarify points in plot if a novel. 

C. Add notes tc those taken. 



MJLM-M lULMJULk 

R W W nW 

(Optional) 

V. Organize notes to fit a report or critique plan. (Novel) 

A, Use note cards- 

B. Write, expending with quotations, opinions or other specifics. 

(Alternate) 

A. Give report orally from cards. 

E, Organize notes on cards to be included with comments from other books on same subject (Non-Fiction). 

********** 

Note^'E' 1 is optional to emphasize that It presumes a class assignment. The other steps should be followed 
in any book that yoj wish to enjoy* if it is above an elementary school reading level, The decree 

~ xty determines the degree of preview necessary for satisfying results in reading. 

'O 




UNIT I - DEVELOPMENTAL ACTIVITY #1 



BASIC READI NG - STUDENT 

McBain, V. N*, THE SCIENCE OF OURSELVES, Chapter 

Goldschmidt , Valter, WAYS OF MANKIND 

Smiley, Marjorie, WHO AM I 

Smiley, Marjorie, REBETS AND REGULARS 

Veit emao, Ellis, GROWING UP SOCIALLY 

SUPPLBgJTABY READING - TEACHER 



BACKGROUND VIEWING AND LISTENING 

Film: 1 WONDER WHY 7 McGrav Hill, Black/Vbite 

Film: A ROCK IN THE ROAD, F.A., 6 minutes 

Recording: WAYS OF MANKIND, "When Greek 

Meets Greek", Sinclair 
Posters: YOUR ATTITUDE IS SHOVING, S.R.A., 

set of 12 



o 




BASIC UNDERSTANDING 

KNOWLEDGE 

1. The attituies shown by an Individual 
determines his role in his group. 

2. The individual* s attitudes tovard himself 
are revealed in his behavior. 

3. An individual's attitudes tovard others vill 
determine the degree of his acceptance in 
the group. 

U, Behavioral attitudes ere shown through 
verbal and physical expressions. 

SKILLS AND ABILITIE S 

1. Paragraph writing 

2. Critical thinking 

ATTITUDES 

1. VilMngness to see that your attitude tovard 
yourself determines yewr behavior. 

2. Willingness to see that your expressed 
opinion of yourself often influences others 
opinions of ycu* 

3. Willingness to see tbit your attitude 
tovard others vi. 1 1 determine the degree of 
your acceptance by the group. 

!«. Willingness to recognise that your behavioral 
attitudes are shown through verbal and physics 
expressions. 
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SUGGESTED STUDENT ACTIVITIES 

1. Give sentence completion form to students* (in this completion form the students must respond to a 
vord or group of vords to make a complete sentence. The stimulus words ere general to allow the 
students to he free with their answers.) Inform the class that they are not to sign their namos on 
the form (page 19). 

1.1 Response to this test will make the teacher vividly avare of a student’s attitude. 

1.2 Teacher should use the item analysis form to inU pret overall class response. (See rage 20.) 

1.3 After the teacher has an idea of individual and class attitudes he can develop plans and 
discussions to expose improper attitudes and present more favorable attitudes. 

2. Place SRA posters on bulletin board, and ask these questions. 

2 . 1 What attitude is shown here? 

2 . 2 What does this reveal about this person^ attitude toward himself ? 

2.3 Wi ll this person be accepted in his group ? 

2 . k Choose one post e r and write a paragraph describing an Incident which this poster might depict . 

3. Show film I WONDER WHYt Ask these questions. 

3 . 1 After seeing this film what was your first thoug ht? 

3.2 Write a paragraph explaining what the movie meant to you , 

1*. Show film A POCK IK THE FOAD. Suggested discussion questions: 

l*.l What does the road represent! (Your path in life.) 

1.2 What does the rock represent ? (Any obstacle in life.) 

1.3 What attitude was displayed by the first three people ? (You like to see the other fellow 

suffer as you have suffered.) 

It.l} Why was there crowd noise In the fllm 7 (Emphasite g;oup reactions.) 

14.5 What attitude was displayed by the fourth person coming down the road ? (Did not like what 
happened to him, so he was considerate of others in hiB action.) ~ — 

1 4.6 Which kind of person are yout (Considerate or inconsiderate.) 

U . 7 Do you think your attitudes may change later In life ? 

5. Assign parts and read aloud the play "The Trouble With Johnny", from WHO AM IT (page 97 ). Have each 
student record in his notebook the following questions as they will serve as a pattern for analysis 
of several readings* N nrt read the play and discuss the questions, then have each student write his 
own answer to the question. 

5.1 I n your readings who Is having a problem ? (Johnny) 

" hat attitudes does this Individual show! (rudeness, disorderliness , contempt for authority, 
Itterness) 

2 
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7* 



5.3 



5.4 

5.5 



5.6 

5.7 
5.6 



5*21 Hov do they reflect his opinion of himself ? (very high opinion of himself) 

5.22 Hov do they show hU attitude toward others? (to Johnny they 1 re snobs and prejudiced) 

5.23 Wh at are some examples of verbal and physical expressions of these attitudes? 
gripping George, criticizing George, bragging, temper tantrums, breaking vindcrvs) 

Hov do his attitudes determine his role in the group ? (the group rejects him because they 
consider him to be rude and a loud mouth. He projects this image because he feels they reject 
him because of his clothes, vhich indicate a lover income family and foreigners) 

Does he shov a viMlngnesa to change ? (Yes, and group does also: through mediation vith 

principal, Johnny and the groupr 

Hov do his attitudes tovard himself and others change ? (Johnny is determined to maintain his 
high standards in spite of the group. He vill Join in school activities because the group 
realizes its role in making Johnny an outsider by rejecting him.) 

What vould you have done if you had been Johnny? 

If you vere a member of the groups hov vould you have treated Johnny? 

Hov could you resolve a problem such as this one? 



Read silently "Jue.ri Gonzales,' 1 p. 6l in REPELS AND REGULARS, and hare each student ansver the above 
questions on attitudes. Discuss aloud in class. 

Divide class into groups (no more than to a group), each group read any one of [he follovirg read- 
ings, develop group ansvers to the attitude questions and hand in their analysis. 



WHO AM I? "The Poverless Ones" 

"The Wise and the Weak", p. 
"A Game of Catch", p. 73 



"Letter from Birmingham" , REBELS AND REGULARS, p, 
12 "You Want to be Somebody Odd?", p. 6*4 

,f Out of Order", p. 69 
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8. Hfve groups of students each demonstrate in a series of skits hov their bodies and their voices 
shov that they have? 



1. a positive 

2. a positive 

3. a positive 

4. a positive 

5. a negative 

6. a negative 

7. a negative 

8. a negative 



attitude tovard the classroom 
attitude tovard home 
attitude tovard friends 
attitude tovard a sports event 
attitude tovard the classroom 
attltudo tovard home 
attitude tovard friends 
attitude tovard a sports event 



o 

ERiC 



Si 
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Have the audience observe the following ideas: 

1. Tone of voice - pitch and timbre 

2. Body movements - posture, facial expressions, gestures 

3. Dress 

Discuss each presentation in view of: 

1, Clarity 

2 . Other ways to express the attitude 

9* The teacher should play the recording "When Greek Meets Greek” frctj WAYS OF MAffKIRD and have students 
follow along i% book pp. 67-76. After recording is over elicit answers to these questions from class. 

9.1 How do the two fathers view their new sons ? (Both have pride but in different ways) 

9.2 Why do the fathers view their sons in ^ rled vaysT (Showing emotions are universal but can 
result in varing responses in different societies.) 

9 • 3 How la Kali i as taught to be patriotic f 
9 , k How Is De^arch u s taught to be patriotic ? 

9,5 How are ycu taught to be patriotic T 

10. Without using ma'es select one person to observe for one week. Without using names, observe his 
attitudes and behavior. 

10 . 1 Cite specific examples in which his behavior was Influenced by his attitude . 

10.2 In your opinion, what did his behavior accomplish and could It have been hand led in a better way ? 

10.3 If you found this attitude undesirable, what could thlB person do to correct his attitude? 

(talk with adults whom he respects about his attitude or find sources to read about this 
particular attitude so that he will develop a better understanding of acceptable attitudes for 
the society in which he lives) 

11. Use S.R.A. phaaphlet "Growing Up Socially" as supplemental reading. Point out the meaning of the 
word "mature" (a person's ability to assume responsibility for his words and actions) 

3 2. Read McBaln, THE SCIQTCE OF OURSELYES, Chapter 9, and ask questions such as: 

12.1 What are acee ways people are differe nt? 

12.2 W hat is normal ? 

12.3 Why is abnormal a bad word? 

12. i What is the difference between instinctive and natural behavior T 

o 
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SENTENCE COMPLETION FORM 



1. The future 

2 . I suffer 



Note to teacher: Expand 

3. Friends 

4. My mother 

5. There are times 

6. My greatest longing 

7. My imagination 

8. Most boys 

9. My clothes 

10. Social clubs 

11. I fear 

12. My greatest trouble 

13. Love In my life 

14. Many of my dreams 

15. My brothers 

16. Secretly 

17. I cannot understand vhat makes me 

18. Most people 
19* School 

20. I am very 



form with the following: 

21. I envy 

22. My best friend 

23. When I 

24. My father usually 

25. Children 

26. Girls usually 

27. My greatest ambition 

28. Teachers 

29. My habits 

30. My 8l8ter(s) 

31. I try to get 

32. I feel hurt 

33. God is 

34. Often I think 
35- No ore 

36. My family 
37* I am ashamed 
38. I hate 
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TEACHER ITEM ANALYSIS FOR COMPLETION FORM 




3. 


Friends 


21. 


Envy 


k. 


Mother 


22. 


Friend 


5. 


Times 


23. 


Vhen 


6. 


Longing 


2k. 


Esther 


7. 


Imagination 


25. 


Children 


6. 


Boys 


26. 


Girls 


9. 


Clothes 


27. 


Aabition 


10. 


Clubs 


26. 


Teachers 


11. 


/ear 


29. 


Habits 


12. 


Trouble 


30. 


Sisters 


13. 


Love 


31. 


Try to get 


lh. 


Dreams 


32. 


Feet hurt 


15. 


Brothers 


33. 


God 


16 . 


Secretly 


3k. 


Often 


17. 


Understand 


35. 


Ko one 


16 . 


People 


36. 


E sally 


19. 


School 


37. 


Ashamed 


20. 


Very 


36. 


Hate 
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UNIT I - DEVELOPMENTAL ACTIVITY 02 



BASIC READING - STUDENT 

Goldschmidt, Walter, WAYS OF MANKIND 
Smiley, Marjorie B., REBELS AND REGULARS 
Smiley, Marjorie B. , WHO AH I? 

SUPPLEMENTARY READING - TEACHER 

Kidetch, Jean, THE STORY OF WEIGHT WATCHERS 

BACKGROUND VIEWING AND LISTENING 

Recording: WAYS OF MANKIND, Series, "Case of 

Sea Lion Flippers", Sinclair, 
"World As People", Weeks 
Film* BARBARA, Interlude, Color, 7 minutes. 



BASIC UNDERSTANDINGS 

KNOWLEDGE 

1» Emotions are universal. 

2. The most connon types of emotions are: 
ferr, love, hate, anxiety, and Jealousy. 

3. The role of emotions is extremely important 
in human behavior. 

SKILLS AND ABILITIES 

1. Note taking 

2, Observation 

A TTITUDES 

1« Willingness to recognize that his enoti 
behavior is a factor in determining hi. 
sonality • 

2. Willingness to us* restraint in his e * 
behavior. 

3. Willingness to seek emotional outlets 
acceptable to the society in which ht J . 



SUGGESTED STUDENT ACTIVITIES 

1. Write the word "EMOTIONS" on the board and instruct the Btudent to record in his no, ebook a d* r 
this word after the discussion. Elicit answers to questions such as: 

1.1 W hat are emotions? (Mental and bodily reactions marked by strong feeling and physiology 

1.2 Do you have emotions ? (Yes) 

1.3 Does everyone in the world have emotions ? (YeB, universal) 

l.i What are some of the emotions ? (Five moat cccunon - fear, love, hate, anxiety, and JeoL 

1.5 Hov does your body respond to these emotions? (Emotions prepare the body for action... 

heart beat, crying, gasping, cold sweat, nausea) 

1 • 6 Have each student place In hi ; notebook definitlc ns for the most cooynon tv: *s of eroti c 

FEAR - an unpleasant feeling caused by the expectation or awareness of danger. 

HATE - to feel an intense hostility or aversion toward something or someone. 

LOVE - strong affection based upon admiration or benevolence. 

Q JfXIETY - painful or apprehensive uneasiness over an impending or anticipated ill. 

FRir EAIXXJSY - feeling of spiteful envy toward rival ?'* toward someone more successful than oneself 
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Select any of the emotions, such as "jealousy" and elicit answers to questions such as: 



2.1 Is there someone who has something you want ? (looks, grades, girlfriend, boyfriend, money, 
friends , home, clothes) ~ ~ 

2.2 How doe? your body react to this emotion ? (blood pressure, heart beat, etc,) 

2*3 What is "the name of" thU emotion? (Jealousy) 

2.1* How do yen resolve this situation? 

2,5 Can you resolve this in a better way ? How? 

3. Play the record THE WORLD AS PEOPLE and ask questions such as: 

3.1 Mr. Weeks appeals to which emotions in this record ? (Hate and love) 

3.2 What dees he hate? Why? (War) 

3.3 What de e s he love? TThe man in mankind) 

Elicit answers from the class to questions such as: 

t» . 1 Hov nlf fc t an Individual feel if he were the shortest person in his group ? (anxious 4 fearful) 

^.2 How docs an individual act if he 1 b the shortest perTon in his group? (pals with tallest or 

talks loud, or accepts his growth rate) 

* 4 , 3 Hov dors the group feel about him? 

k,k What causes the differences in height ? (variable growth rate of individuals) 
lO Can a E.hort person do anything to become taller ? (No, shoes perhaps) 

1*,6 Hov cifftt a short person react to being short ? (insecure) 

*i.7 Hov does his group feel abewit overweight ? fthe ideal is to be thin) 

1 * ,8 What ettuses a person to be overweight? (eats too much, glands or both) 

14,9 What esiotlons might the fat person be experiencing ? (anxiety - fear) 

If , 10 Can a f a t person do any thing about being fatt (fee, see a doctor and eat wisely) 

1 4 .11 Is it caay to eat wisely ? (Ho) Do thin ^ople eat wisely? (Not necessarily) 

14.12 Hov m lf ht a fat person react to being fa t? (Lucy Johnson Nugent, daughter of 
President Lyndon B. Johnson, vent from a site 11 dress to a site 3 dress; when asked 
how she did it, she replied, "I** *^re vain than hungry, 11 ) 

5. Without usirg names choose one person vhoa you vill observe. Observe his emotions on a dally 
basis for ore week. Write a eumnary of your observations. In your junmary: 



5.1 

5.2 

5.3 
c L 
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Cite si eelfic examples in which his behavior w as influenc ed by his emotions , 

In you r opinion, what did his behavior accomplish and could it have been handled in a better way ? 
If you" found this emotion undesirable, what o ther outlets for this emotion are available? 

After the observation is written, discuss wi th the class the lmpcttance of emotional outlets , 
(ftnotiooal outlets must be consciously developed by an individual and acceptable in the society in 
which hi lives) 



6, Play recording WAYS OF MANKIND "The Case of the Sea-Lion Flippers" ( Chapter 8). Let students read 
aileDtly as it plays. After recording is over these questions and emphasise that emotions 
are universal but responses differ from society to society. 

6* 1 Hoy did the Yurok Society respond, to the emotions o f hate, anxiety, and Jealousy? 

THate - kill then all. Mutilate body of loved one. Killed byothers^. 

Anxiety - worried about the settlement over flipper rights and death. 

Jealousy - regret of loss of youth by Minot. 

6.2 Hot do these responses differ from our society^ responses? 

7. Show film BARBARA. Ask questions sui'h as: 

7.1 Of_.vhat did Barbara become aware ? (She is most diatinquished when she is herself) 

7*2 Wh y^jild Barbara take her problems to her tou fh old uncle ? (she needed someone with whom 
she could talk ever her problems) 

7*3 With whom do^you talk over your problem b ? (parents, friends, religious leader, doctor, 
teacher, counselor, social worker) 
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UHIT I - DEVELOPMENTAL ACTIVITY #3 



BASIC READING - STUDENT 

Froman, Robert, THE GREAT REACHING OUT: HOV 

LIVING BEINGS COMMUNICATE 

SUPPLEMENTARY READING - TEACHER 

BACKGROUND LISTENING AND VIEWING 

Film: DEBT TO THE PAST: LANGUAGE AND 

COMMUNICATION, Moody, 17 minutes 
Fila: BEKFUNKLE, Portal'll®, Color, 11 minutes 

Recording: WAYS OP MANKIND, Series, "A Word 

in Your Ear”, Sinclair 



BASIC UNDERSTANDINGS 

KNOWLEDGE 

1. Communication Is the ability to relate 
to others effectively. 

2. Language is any means of expressing thoughts 
°r feelings. 

3. A common background of knowledge and 
experience enhances man’s ability to relate 
with others. 

SKILI£ AttP ABILITIES 

1. Note taking 

2. Group work 

ATTITUDES 

1. Realise s that understanding one another 
requires effective communication. 

2. Accepts the fact that one ccuunlcates 
through verbal and nonverbal language 
according to the society in which he lives. 

3. Realises the confusion vhich arises from 
the misuse and multiple meanings of words. 

1*. Willingness to use proper language to 
effectively express himself. 



SUGGESTED STUDENT ACTIVITIES 

1. Elicit from the students answers to questions such as: (Have the student record the questions and 

answers In his notebook; oral discussion should follow) 



1.1 



1 o 

o 




What was your last misunderstanding ? 
Why did it occur? 

Row was it resolved? 
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2* Direct the Claes to write down as many slang terms as each can think of in ten minutes. Have same 
of the lists read aloud or written on the chalkboard. Discuss these terms with questions such as: 

2.1 Why do you use these terms ? 

2.2 Are there some slang terms you would not use? 

2.3 Why wouldn't you use these terms ? (Image, Each individual uses language to project an 
image of himselfTJ 

2.4 Who would not understand them ? (People outside of the group) 

3. Ask the class "Hov many languages do you speak”! List some responses on the chalkboard. (Examples: 
classroom, locker roots, church, home, club) 

3*1 Hov doc 3 the group respond to an individual vho mixes his s etting! (The group will reject ycu.) 

3 . 2 What general I t at Ion or conclusion can you Make about the great variety of languages you speak! 
(people of common” background speak The same kind of language.) 

4. Show film BERRJNKLE and discuss the following questions 

4.1 What is the meaning^ of this film ? (Words have many meanings) 

4*2 Have you been "berfunkled^ ! 

3. Show film DEBT TO THE PAST! LANGUAGE AND CCmmiCATlON* Place following questions on the board 
before showing the film. 

5.1 Hov did language evolve, or grow ? (Pictograph, ideograph, phonetic) 

5.2 W hy did this change come about ? (Need to express complicated ideas more quickly.) 

5.3 For whom were the following statements made ? Which style or Jargon would you use to 
reach the most people ? 

a. Today a hlgn front and a low front are going to come into contact* (Weatherman) 

b. Today ve are going to experience a storm. (General public, for most in our society) 

c. T, It's raining, its pouring, the old man is snoring 11 . (Little Kid) 

d. "Umgava the rain God has arrived"* (Primitive Society) 

5.4 Take the same event and use three different types of Jargon to describe it . 

6. Have volunteers present a situation without the use of words. 

6.1 For example : "There's a herd approaching, get your weapons." 

"My house is burning, get some water." 

"I Just drank poison, get me a doctor." 
well can you communicate with each other in this manner ? 
was language developed? 
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7. In vhat ways do ve communicate vlth one another? (Verbal- language; nonverbal, touch, odor, sound, 
sight and taste.) Read THE GREAT REACHING OUT, "Wordless Human Communication," p, 106-112. Ask 
questions such as: 

7.1 flow do the honeygulde bird and black t ears communicate vith man ? (p. 108-109) 

7.2 k hy vas the case of Clever Hans so im p ortant in shoving ho v man connunicates vlth animals T (p, 110) 

7.3 To vhat communications did Han a really respond ? (p. Ill) 

7.** What are the fomv forfcs~of aan^s nonverbal communications? (p.112) 

7 „ 5 Vhat are some examples of each fora? 

6. Put vords or Idioms on the board. 

8.1 For example : "Xill the ump" 

"Peace* 1 

"Lav and Order" 

"Out of Sight" 

"Out to lunch" 

Ask questions such as: 

8.2 Vhat do these terms mean to you ? 

8.3 Vhat do these >can to your parents ? 

8.1* From your travel a, hare you learned any different meanings for vords familiar to you ? For 
Instance the vord "spider" SeaniTron frying pan cr skillet" to seme people. 

9. Play the recording "A Vord in Your Ear" from the series WAYS OF MANKIND. Allov students k to read 
vhile list \ning. 

9 . 1 When the recording is over, cite and list examples from It that language is a function of place , 
time, age, sex and occasion . 

PLACE * street car Id U.S. and England 

TIME - Lords Prayer 

AGE - College professor and child 

SEX - Car ay ah Indian men find vcoeu speak different languages 
OCCASION - Slcaese XiDg 

9 . 2 After exorplea from the recording axe listed, elicit examples In our society that shov language 
la a function of_pl*cc, time, age, sex and occasion . Ei amp leal (page 2T) 
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PLACE - Shrimp(East and Midvest) Prawns (South and West Coast 

TIME - "Heavy” ten year* *'go meant a great weight or a bad guy in a movie* 

Today to some "heavy" means a person who is knowledgeable 
AGE - College professor and chi Id— generation gap 
SEX - Men talk about sports and cars, women talk about fashions 
OCCASION - Political speeches to different groups 

10* GREAT REACHING OUT, "Words and Beyond", p* 12ij* With the group read this chapter and ask questions 
such as: 

10*1 What does the title of this chapter mean to^you? 

10*2 Hov is ma:^ unique in his achievement of the capacity to communicate with one another with words ? 
10*3 What are the three primary advantages which our use of verbal symbols gives us ? (p. 127) 

10 . U What is the importance of the Hayes and Gardiner experiments? ip* ^25) 

11* GREAT REACHING OUT, chapters 1-^ should be used as a base for research. Have a student or a group 
of students prepare oral reports on these and other readings* 
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UNIT 1 - DEVELOPMENTAL ACTIVITY 0h 



BASIC READING - STUDENT 

Me Bain, THE SCIENCE OF OURSELVES, Chapters 5 and 6. 

SUPPLEMENTARY READING - TEACHER 

Lindgren, Henry Clay, EDUCATIONAL PSYCHOLOGY 
IN THE CLASSROOM, " Pa ycho logical Concepts of 
the Learning Theory”, Chapte* 8, 

BACKGROUND LISTENING AND VIEWING 

Filmstrip: FUNDAMENTALS OF THINKING, 9 in series 

Filmstrip: SCHOOL SKILLS FOR TODAY AND TOMORROW, 

6 in serieB, 

Film: THINKING MACHINES - HORIZONS OF SCIENCE, 

20 minutes. 



BASIC UNDERSTANDINGS 

KNOWLEDGE 

1« There are several theorieB for the vay 
man learns, (instinct, inheritance, 
conditioning, experierce) 

2. A theory is an idea based upon evidence 
which i-ay or may not be acceptable, 

SKILLS AND ABILITIES 

1. Graphing 

2. Charting 

3. Analysing Social Studies Material 



ATTITUDES 

1. Willingness to try and to accept varying 
ways of learning. 

2. Willingness to challenge theories. 



SUGGESTED STUDENT EXPERIENCES 

1. Using the inquiry approach, discuss questions such as the following? (they all serve as a long tern 
goal for this part of the unit, and they should be recorded in each student’s notebook). 



1*1 Why does the United States believe in free public education from Kindergarten through the 
12th grade ? (It wishes its citizens to become competent and effective individuals ,J 

1.2 When does a person begin to learn ? (The learning process is Initiated when an individual 
perceives events in his environment - or within himself - that are new and different from 
those previously experienced. 

1.3 When does an i ndividual stop learning ! (Learning is a continuous, life long process,) 

The above three questions are assumptions about learning. Show the filmstrip: "Assumptions” from 

FUNDAMENTALS OF THINKING SERIES, Elicit answers to questions such as: 



What assumption have you made 
Whv did you make It ? 



re c 
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1.6 Was It a Rood assumption ? 

1.7 Hov do you know? 

Follow this discussion with some assumption naking. Ask questions such as: 

1,6 Hov does an individual learn? (instinct 3 Inheritance* conditioning, experience - four theories) 

2. Read McBaln, THE SCIENCE OF OURSELVES, Chapter 5. 

The teacher should help the students define aid understand a few theories of learning and aak 
questions under each heading. 

2.1 Instinct - The person learns through instincts. 

Example - birds fly south. 

Question - What do ve mean by instinctive behavior? 

2.2 Inheritance - Parents who lean something will pass It on to their child through genes. 

Example - Planar ia. Young react same way parents did to electric shock. 

Question - What are trump is as or taxis? (Inherited behavior) 

2.3 Conditioning • A person makes a specific response to a specific stimulus (usually done 

through repetition) 

Example - Thinking Machine - Rat In Mate 
Question - Hov can you condition your friends? (p. 6l-63) 

2.14 Experience - A person perceives or Is affected by event* that are new and different from those 
previously experienced. 

Example - Thinking Machine 
Perform experiment on page 6 * 4 . 

2.5 Show the film THINKING MACHINES. Discussion questions: 

What did you learn about learning free the mouse In the ma*;e ? 

(Trial and error or conditioning is the basis for learning.) 

What can you learn about thinking from chess? (Look ahead, examine your possible moves; 
make your choice, according to your beliefs and ideals; accept the results of ycau* 
decision,) 

What does a pattern recogniter do ? (Recognises the pattern) What does this mean to you as 
a learner ? (Look for patterns in your vork) 

What are the differences In the function of the human brain and the commter ? 

(The computer processes information; the brain creates, and Imagines; a human being has 
five senses to depend on) 

In vhat vay Is ^ ' e human brain like a computer? (Both process information) 



2.51 

2.52 

2.53 
2 . 5*4 
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3. 



Bead McBain, THE SCIENCE OF OURSELVES, Chapter 6, Ask these questions. 



3.1 How are animals taught to do tricks? (p. 7*0 

3.2 What are some things a pet cannot learn t (p. 77) 

3.3 What type of learning advantage do humans have over most animals ? (insight) 

*4, Elicit answers to questions such as: 

11.1 What is a theory? (An idea based on evidence.) 

*4.2 Why do we need theories ? (To make sense out of the universe and to give man a feeling of security.) 
*4.3 What la the danger of only one theory? (Limits the mind of man. For example: theoretically, 
the bumble bee cannot fly.,.. his wings are too small for the size of his body; always ask the 
"why" and "why not" about a theory) 

l*.** What do you think are some of the theories about how an individual learns ? "Learning is a 
continuous, life-long conditioning experience. 11 

5* Filmstrips such as "Why Study" and "Preparing to Study" from the series "School Skills for Today 

and Tomorrow", could be shown at this time as examples of theory and assumption. Ask questions such as: 

5 . 1 What is the theory In this filmstrip? 

5.2 What assumptions are being made In this filmBtrlpt 

6. The purpose of this activity la to show a method the student may use to examine a textbook. Do an 
analysis of THE SCIENCE OF OURSELVES. Find out what the book has to offer by checking the following 
points given on the Textbook Analysis form. This check list is a theory. What is It aboutt 
(To find out what a book can do for a reader and how the book does it.) (See page 32 for Textbook 
Analysis form) 

6.1 Experience - What experience did you Just havet (analyzed a book) 

6.2 Perception - What did you perceive (see) about this analysis? (The reader should know vhat 
the book can do and cannot do for him) 

6.3 Concent - Vhat part of this book would you enjoy the moBtt 

Which section would be of the least benefitt 
Did you see any new words? 

Can you pronounce them? 

6.4 Interpretation - Would this book be a good reference for you to use? Why? 
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7. Place on the chalkboard the following: 



Hov We Learn 

Through Taste Through Hearing Through Touch Through Smell Through Sight 

In groupB of four have the students discuss and decide which of the senses they would rather be 
without. Then list in order of greatest importance the senses. Have each group present their 
decisions to the class. 

When the discussions are complete fill in the chart as follows: 

Hov We Learn 

1 % - Through Taste 

1*# - Through Touch 
34 * Through Smell 
115 - Through Hearing 
63$ - Through Sight 

(place this chart on the chalkboard) 





METHODS OF 
INSTRUCT I OH 


RECALL 

3 HOURS LATER 


RECALL 
3 MIS LATER 


A. 


Telling When Used Alone 


70* 


10 $ 


B. 


Shoving When Used Alone 


72* 


20 % 


C. 


When A Blend of Telling 
And Shoving Is Used 


65* 


65 % 



7.1 What ie the best way to learn ? (talking about an Idea and reading about it) 

7.2 Hov could you practice this in everyday school sltuationst (Read about subject; listen 
to someone talk about it and ask questions; then find one or two people to study with) 




hh 



FAME 



DATE GRADE HOUR 



TEXTBOOK ANALYSIS 

In using a textbook the intelligent reader will begin by surveying and analyzing the book h* ia 
about to me. Find out vbat the following items do for the reader in using this bock* Explain 
in one or two sentences. 



Check these points 

I. ORGANIZATION 

A. General plan 

1. Contents 

2, Indexes 

3. Glossary 

4 , Bibliography 

B , Unit plan 
.1. Titles 

2. Subtitles 

3. Introductions 

4. Conclusions or rusmarles 

5. Footnotes 

II. SPECIAL HELPS 

A. Reviews 

B. Illustrations 

C. Value as reference 

1. Other classes 

2. Personal use 

III. VARIATIONS IN HUNT 

A. Size 

B. Colors 

C. Position 



it reader knows the scope and limitations of his textbook he will be a better craftsman.) 
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UNIT I - DEVELOPMENTAL ACTIVITY #5 



BASIC READING - STUDENT 



SUPPLEMENTARY READING - TEACHER 
Bilenker, Ruth M. "Hand Then A 
NEA JOURNAL, October, 1967. 
Branca, Albert A., PSYCHOLOGY: 
OF BEHAVIOR, Chapter 8. 



BACKGROUND VIEWING AND LISTENIN G 



o 




BASIC UNDERSTANDINGS 



Frobish", 

THE SCIENCE 



KNOWLEDGE 

1. Sensatio n, the Initial step In learning, 

is merely the awareness of a stimulation when 
received by one or more of the senr;es (stim- 
ulation as received). 

2. Perception , is the immediate mental image that 
one forms from a stimulus. The sensation takes 
on shape or form (stimulation as organized). 

3. Concept , development refers to the thought that 
is formed In the mind as a result of the 
stimulus (stimulation as integrated). 

*♦. Interpretation , is the personal understanding 
that one has according to one’s own beliefs, 
value judgements, interests, knowledge, and 
experiences (stimulation as associated and 
meaning transformed). 

"C H is a good grade 
H C H is a poor grade 
"C" is an initial 

1b a century note ($100.00) 

SKILIi> AND ABILITIES 

1. Listening and observing 

2. Reacting and Interpreting 

ATTITUDES 



1. Willingness to view all life's experiences 

as a part of his continuing educational process. 

2. Realization that an individual's learning may 
vary according to different perceptions and 
concepts, and interpretations. 






SUGGESTED SWDENT ACTIVITIES 



1, Have the student record the following questions in his notebook* Elicit answers to these questions 

in class discussion. 

1.1 Where do you learn ? (in all life's experiences) 

1.2 Do all people Jearn the same things ? Explain. 

1 . 3 How do you share your learnings ? 

1.4 How do you learn? 

2, The purpose of this exercise is to make the student aware that he must involve all of his senses 

(sight, sound, touch, taste, and sme3l) in an experience in order to have a complete experience, 

and thereby have complete communication. 

2.1 Show a picture of a ball of clay and say this is a "frobish", Will each of you bring a frobish 
to class tomorrow ? 

2.2 On the following day after everyone has presented his frobish ask, r Why are there so many 
different articles here ? (iucomplete communication because you had an incomplete experience) 

2.3 Now hand each student a frobish, a real ball of clay, and encourage him to look at it, touch it, 
squeeze it, smell it, and drop it, on the desk to hear the thud. 

2.4 What was the difference between your two experiences ? (First, 6ight only: Second, multi -sensory) 

2.5 What happened to your concept ( t bought -formation 3 of a frobish ? (changed as you had this multi- 
sensory experience} 

2.6 Write this statement on the board: , 



As a human being grows, he begins to talk and later to write; and at this very early age, 
he assigns his own meaning to a word. The only meaning he can bring to a word is that 
which he first learns through experience. If his experiences are limited and he has no 
ore to help him put labels on then, he is disadvantaged. 

Elicit from the class answers to questions such as: 

2.61 What does It mean to be "dlsadyant aged"} (a person with few experiences and no one to 
help him label his experiences) 

2.62 Are you disadvantaged ! Explain your answer. (Prc^bly "yes" for everyone) 

2.63 If "no" is the anaver to the last question then ask, "Who is di sad vant aged T w 

2.64 Are there any other meanings for the word "disadvantaged !" tYeaJ 

2.65 What are some of thcnt (1. lacking in basic resources or conditions such as standard 
housing, medical and educational facilities, and civil rights believed to be necessary 
for an equal position in society. 2* affect unfavorably. 3. loss or damage especially 
to reputation, credit or finances. 4. handicaps) 
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EXPERIENCE INCREASING DETAIL FUNCTION 

(SENSATION) (PERCEPTION) (CONCEPT) 
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Ibis chart should be reproduced or placed 
>n the chalkboard as an example of the vay 
>sch groups* presentation is to be n&de. 
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TRANSFER TO OTHER 
SITUATIONS 
(INTERPRETATION) 



MEASURE 




Clocks 

Meters 



CONTROL 




T. V. 

Washing Machine 



STEER 




Tractors 

Cars 



PROPEL 




Bikes 

Motorcycles 



The teacher should display some mouey to the class. The students can Bee the object (sensation), 
recognize it as round or flat and paper or metal (perception), and recognize it as "Money" 
(concept). This concept will be interpreted according to the individual's beliefs, values, 
Interests, knowledge, and experience. 

3*1 Hare the students pretend they are th_e__f oil owing people or agencies , (see chart) 

3 . 2 What Interpretation vill each gl re to the concent of money T 

3 . 3 Why do they have this Interpretatio n? 

Example for teacher use. Column 1 should be cosrpleted, Columns 2 and 3 can be completed as 
3.2 and 3.3 are discussed. 



1 IHTEKFRETER 


2 I RTERPRET ATI OB 


3 REASOH 


Teenager .... 


free spending 


selfish desites 
didn't earn it 
never without it 


Mother .... 


budget 


family responsibility 


father » . • • 


doesn't grow on trees 


has to earn It and 
family responsibility 


Successful Businessman . . . 


, to be invested 


experience shows profits 


Small Businessman, . . . 


to be saved 


experience shews dwindling 


Lofuj Company .... 


ve want to help you 


profit motive 


Advertisers .... 


money waiting to be spent 


it pays to advertise 




4 9 
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UNIT I - DEVELOPMENTAL ACTIVITY #6 



BASI C L EADING - STUDENT 

McKTnT W, N, and Johnson, R.C. 

THE SCIENCE OF OURSELVES, 

Chapters 2, 3, and ^ . 

SUPPLBffilTJARY READING - TEACHER 
Mueller, C. G, and Rudolph, M. 

LIGHT AND VISION, p. l6l , 

BACKGROUND VIEWING AND LISTENINC- 

Fila: VISUAL “PERCEPTION, FIS, Color, 

20 minutes. 

Film : EYE OF THE BEHOLDER, Reynolds, 

2L minutes. 

Filmstrip: FUNDAMENTALS OF THINKING SERIES, 

"Ccmpar Isons ", 



BASIC UNDERSTANDING 

KNOWLEDGE 

1. We learn from stimuli received by our 
senses of sight, hearing, touch, taste, 
and smell* 

2. Perception is the result of stimulation 
of the senses. 

3. Perception varies according to individual 
beliefs, values, interests, knowledge, and 
experience. 

I*. Differences in concepts and perception can 
lead to different interpretations in the 
learning process. 

SKILLS AND ABILITI ES 

1. Critical thinking 

ATTITUDES 



1. Willingness to accept the possibility of 
varying individual perceptions. 

2* Willingness to examine personal perceptions* 
3. Willingness to accept the role of personality 
in perception and learning. 



SUGGESTED STUDENT ACTIVITIES 

To Insure that the ttudent understands the Importance of his senses ard his perceptions of life, perform 
the experiments in PcBain, THE SCIENCE OF OURSELYES, Chapters 2-U. If this book is not available perform 
the exercises numbered 1.1 through 1.3. 

1. To arouse Interest about learning, use the following to demonstrate how individual perceptions through 
the senses vary. This vill also shov the necessity of using all the senses. 

Taste and Smell - Send several students out of the room. Have ready chopped up apples, potatoes, 
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carrots. Make sure the pieces are the same size and the same quality of hardness. Blindfold each 
student as he enters and put cotton in his nose so that he can*t smell. Don't tell him vhat he 
is tasking. There should be betveen a 25? or 50? chance of error. 

1.2 Hearing - Blindfold a student and use a clicker or iicissors sound (metal cricket). Have the student 
decide where the sound came from, vhat height etc , Another exercise is to take common items like 
keys, pencil sharpeners, window blinds, chalk and erasing sounds, and have the students identify them. 

1.3 Touch - Blindfold a student and hand him a 3-dimenalonal item then have him draw the item. Cross 
your forefinger (index finger) with your second finger. Put pencil between two fingers and draw it 
back and forth. 

l.*4 Have some students put on a dramatic skit without tlo class knowing beforehand. The skit should 
include odd dress, distinct actions, physical and verbal. When it*s over ask these questions! 

l**4l What were they wearing, saying, doing, etc.? 

1.142 Why did some notice different aspects of the s ) ;lt? 

1.143 How did you interpret the event? Why? 

1*5 Show large pictures to the class and ask questions. Students will have spotted different things 
showing how their perception varies. Vary the questions so they are not conditioned to look for 
certain things. Show pictures from LIGHT AND VISION, p, l6l. 

1.6 Show film VISUAL PERCEPTION. 

1.61 Why were the people in the film fooled ? (Vt neke assumptions from past experience, knowledge 
and beliefs.) ^ 

1.62 Why were we fooled in looking at the room and t he window? (We see what we want to see, 
what we 1 ye been conditioned to see,) 

1.7 Show filmstrip COMPARISONS, Discuss the reasons why one must rely on the mind as well as the senses. 

Point out that all perceptions depend on many factor*: emotions, knowledge, thinking ability, 

values, beliefs, interests, 



Review previous experiences and apply them to the learning process. Elicit answers to questions such as: 



2.1 Why did our ^receptions vary ? (faulty senses or individual differences or both,) 

2.2 What is the value in different perceptions ? (ictdividuality, insight) 

2.3 When can v an- in g "perceptions cause problems ? 



O School - student might not perceive an assignment correctly. 

Home - Mother gives an order and the child misinterprets it. 

Job Boss gives an order and the worker perceives It differently. 

World - Governments do not perceive the action of other governments the same. 






2,1* In vhat occupations would faulty sensual perceptions cause problems for the individual ? 
(Students will see that most occupations demand an interrelationship of the senses' 

Examples: sight - doctor smell - perfume sniffer 

sound - musician taste - vine taster 

touch - teacher of braille 

2.5 In the classroom, hov do ve provide for maximum sensory learning conditions? (ventilation, 
lighting, accoustics, furniture, design, chalkboards) 

3. Show the film: THE EYE OF THE BEHOLDER, Ask questions such as: 

3.1 Stop film In midpoint and begin discussion and ask M What do you think of Mich ael? (Draw from 

kids that more information is needed to make a Judgement ) 

3.2 Why did each person see Michael differently ? (Each saw vhat his ovn experiences alioved him 
to see) 

3.3 In vhat ways did Michael reinforce the cabdriver^ perception that he vas a hood? (clothes, 
hurried manner, bulge under his arm, refusal to talk) 

3,1* Who vas the hood ? (The ctbdrlver, he sav himself in Michael.) 

3.5 When observing human relationships of vhat should you be ava re? (snap Judgements, projection, 

prejudice, predisposition, preoccupation, lack of appreciation for other people* s dreams and 
Ideas) 
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